UNIT FEATURES
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LESSON FEATURES
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. The Big Quastion
i Challenges students to consider important ideas from a selection
. and is often related to the biblical worldview themes,
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Lesson Objectives !
State observable skills the students will !
demonstrate by a lesson’s end. 1
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Why should I care for my pet?

Objectives

11.1 Read words in the _up, _ub, and _un word families,

11.2 Read the high-frequency words for and mo.

11.3 Ask and answer questions from peers about details in the text,

eTTmTmmmssssossssssoL 1,4 Retellthe story,

Biblical Worldview : 11.5 Explain how caring for a pet shows love for God. |11
Shaping ! Biblical Worldview Shaping
States the conceptbehind |, gy (explain): Because God created animals, showing care for
each biblical worldview | animals is one way of showing love to God., (11,5)
shaping objective and the |

 level of the objective. i
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Before Reading |t
| T T
Prepares students to £ Ga
read by motivating them, |
activating and building |
background knowledge, |
highlighting reading :
strategies, and introduc- |
Ing new vocabulary. \
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Vocabulary
Previews some of the challenging
waords in the selections to prepare
the students to recognize them as
they read; these words are under-
lined within the selection text.
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| Look Again Lessons

Previde students with the oppoartunity for deeper analysis of
! aselection and rereading for fluency practice; often focus on
| aspecific biblical worldview theme or a comparison of two

| selections previously read,

Look Again: Reader’s Theater

~

Suggested Reading |
Lists texts suggested |
ta benefit the teacher |
in preparing forthe |
lessan, i
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Clarifying Notes

Provide additional information to aid the
teacher, including explanations of teaching
strategies or grouping suggestions.
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Differentiated Instruction

Provides strategies for struggling
readers and enrichment activities to

extend the lesson.
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'VOCABULARY:-------------eeooaeeee

Vecabulary Develepment

In each lesson a few words are listed for special study, These words are featured for various
reasons: their meanings are unfamiliar, their spellings are irvegular, or the phonics skill is
nat et familiar,

In the following sentence, most children can sound out the italicized word, but many chil-
dren would not know its meaning.

Bobbed: The boat bobbed up and down in the waves.

In another sentence, most children have heard the italicized word many times, but the
unusual spelling would cause them difficulty in decoding,

Bouquet: Matt brought a lovely borquet of flowers to his mother.
Anactivity presenting the vocabulary words in context is included in each lesson. When
we introduce vocabulary words in context, we are teaching children a strategy for learning
meanings of waords that will extend into their independent reading. Simply telling them the
meaning of a word does not teach this skill.

High-Frequency Words

Many of the most frequently used words in English have irregular spellings, and many
others follow conventional spelling rules. Our goal is that students become so familiar with
these high- frequency words that they can read them automatically, thus improving fluency.
We will use strategics to analyze these words. We will point out the sounds that are spelled
typically and also highlight the sounds that are spelled irregularly. This process is more
efficient than requiring students to memorize whale words through simple repetition.

For sach selection in Reading 1, a short list of high-frequency words that appear in the
reading lesson is provided, See the Teacher Resources for a list of high-frequency words
with the lessons in which cach is introdwced. The following are the two strategies we
recommend for teaching and practicing high-frequency words.

Highlighting Irregular Sounds Sound Boxes

1. Say the word with the students. (*from’)

z S-Egmen_t the word into phonemes, or sounds, . Say the word with the students. ("though®)
(A )

3. Count the phonemes in the word, (Say each sound
while touching a finger to count to four,)

4. Highlight the ir_regularpdwnemet‘u dlert the - while teuching a finger to count to twa.)
student that this part of the word is an unfamiliar 4. Fillinthebo e ] e
or irregular pattern. (“The letter o says /0, not /& 3 o] g el
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(fth/ /&)
3. Count the phonemes in the word., (Say each sound

5. Say each phoneme while pointing to the letter,
6. Elend the phonemes. (“from”)

Glossary Skills

A usetul vocabulary skill is 2 working access to word information in a dictionary or
glossary, Each of the readers contains a glossary which the teacher may use to introduce
glossary skills, Occasional lessons encourage the use of the glossary to introduce
vocibulary words for the selection.
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-COMPREHENSION

e e e e e S E S EN A N e S S E N M S M R SN M S S S E N MmN N N S S E S mm e e e mw mw w m

Comprehension is a multidimensional skill that requires direct, purpeseful instruction, It starts by un-
derstanding the simple meaning of the exact words on the page. However, real meaning often goes much deeper
than that. Comprehension includes many stages of interaction and application of the text. To assist the teacher in
developing these skills, we provide both simple recall and critical-thinking questions about each reading selection.
We also emphasize reading skills and strategies for understanding both fiction and nonfiction selections.

Silent Reading First

Teaching the life skill of reading silently for pleasure and
understanding requines an emphasis on silent reading.

+ Introduce the story and get the students thinking about
it before assigning the silent reading.

+ Intreduce any words that might hinder students” com-
prehension while they are reading silently.

+ Base the length of the assigned silent-reading portion on
the reading ability of the students,

» Before the students read a portion silently, develop a
purpose for reading by instructing the students to find a
certain piece of information,

Important Note: For voung children, silent reading may

not be truly silent. When instructed to read independently,
silently, or to themselves, they may read the words sofily
aloud or mouth the words, These are acceptable steps toward
silent reading. As children gain experience and confidence,
their whispering and mouthing of the words will gradually
disappear.

Guided Discussion

Adtter silent reading, and again after oral reading, use both
simple recall and higher-order questions to develop compre-
hension. Cuestions are provided within the teaching cycle
for each section of reading,

+ Each question should sound as though the teacher just
thought of it as part of a natural conversation. It should
not sound like an oral quiz. This atmosphere should gen-

erate thought, which is the foundation of comprehension.

-

ot all the questions need to be asked every day of every
reading group. If you ask a question and the students
cannot answer it, ask a question of your own to lead the
students o answer the fiest question you asked,
Answers provided to questions in the lesson are meant
to serve as a guide and certainly do not have to be stated
verbatim by the student. Instead, the answers should
serve as guidelines for the teacher in eliciting responses.

Oral Reading

Because writing is a code for speech, oral reading is more
than just the decoding of phonemes. The oral reader is com-
municating the message of the author to an audicnee. The
meaning and feeling of the text are expressed not only by the
words but alse by the tone, inflection, rhythm, pacing, and
pitch of speech. For that reason, the directed oral reading in
the lesson is tied to the comprehension questions.

» Always let students read a word, a phrase, a sentence, or a
page silently before vou ask them to read it orally.

+ Encourage fluent, natural expression as the student
reads, One way to do this is by instructing them on their
expression, For example, "Read it the way you think Dad
said it” or "Read it so we will feel as frightened as the boy
in the story,”

« Base vour evaluation of a student’s reading comprehen-
sion on how well he or she answers the comprehension
questions rather than on oral reading performance,

Although speech impediments and certain word-recognition
skills can be diagnosed through oral reading. evaluation
should not be the main purpose of oral-reading practice, (For
additional suggestions about evaluating and grading reading.
see “Assessing and Evaluating Reading Progress™ on page
xxviii)

Plays and reader theater lessons provide special opportuni-
ties for focus on building oral reading confidence. Children
should enjoy reading aloud and do it with the purpose of
communicating with the listener.

Flexible Instruction

Because of the varving demands of reading groups, the
lessons are designed to give the teacher Mexibility during
reading group instruction, Each lesson contains more than
one reading segment. The teacher may use these segments to
teach the lesson to meet cach reading groups needs,

« Struggling readers: When teaching lessons, spend
maore time with struggling readers. Use all or most of
the questions to develop each student’s comprehension,
Use the reading segments to divide a one-lesson story
into two lessons, Similarly, a two-lesson story may be
divided into a theee- or foue-lesson story, Review the
vocabulary words again for the lesson on the second day
of instruction,

Average readers: For average groups, complete the entire
lessom in one day, Use most or all the discussion ques-
tions. Assign a reading segment, discuss it, and then go
on to the next segment in the lesson.

Advanced readers: Advanced reading groups could be
assigned o read two reading segments together at one
time. You may wish to shorten the lesson from time to
time by using only a few of the discussion questions.
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